
School Self-Evaluation Report and School Improvement Plan 2025–2026 

Ratoath Senior National School  

 

1. Introduction 

 

This document records the findings of the school self-evaluation (SSE) process and outlines the School Improvement Plan for 2025–2026. The evaluation 

centred on wellbeing, with particular attention to the classroom environment, teaching and learning, inclusion, and the implementation of Universal 

Design for Learning (UDL) principles across the school. 

Ratoath Senior National School is a co-educational school located in Co. Meath.  We have 319 pupils. There are fifteen mainstream classes, five Special 

Education Needs teachers and an EAL teacher who works with the school two days each week. 

The school undertook a collaborative review process involving pupils, parents and teachers. Evidence was gathered through digital surveys, 

questionnaires, discussions and reflective practice. The evaluation focused on the quality of classroom environments, learner engagement, inclusion, 

wellbeing and opportunities for pupil voice. 

 

The findings from this process will guide whole-school improvement actions aimed at strengthening inclusive practice, learner engagement, wellbeing 

supports and consistent implementation of UDL principles in our school. 

 

Vision for Wellbeing in Ratoath Senior National School 

Child-Centred Approach 

At Ratoath Senior National School, the wellbeing and best interests of every pupil are at the heart of the School Self-Evaluation process. The school is 

committed to recognising and valuing pupil voice while fostering a strong sense of belonging, inclusion and connection within the wider school 

community. By creating supportive and nurturing learning environments, the school aims to provide a strong foundation for pupils’ emotional wellbeing, 

personal development and academic success, both now and into the future. 



Equity, Fairness and Inclusion 

The school believes that all pupils should have equal access to inclusive, fair and meaningful opportunities that support their wellbeing and development. 

Approaches to wellbeing and inclusion are responsive to the diverse needs, strengths and backgrounds of pupils and their families. Practices are adapted 

to ensure that supports are relevant, flexible and appropriately tailored to individual learners. This recognises that effective wellbeing practices may 

differ between pupils, classrooms and school settings, depending on individual circumstances and needs. 

Evidence-Informed Practice 

This policy is guided by evidence-informed practice and meaningful consultation with the school community regarding wellbeing in Ratoath Senior 

National School. Feedback was gathered through questionnaires completed by pupils, parents and staff members. The information collected through this 

consultation process has informed the identification of strengths and areas for development. The findings will guide targeted actions and improvement 

planning to further enhance wellbeing, inclusion and learner engagement across the school. 

Focus on Outcomes and Continuous Improvement 

The school is committed to ongoing reflection, evaluation and improvement in relation to wellbeing and inclusion. Data gathered through the School Self-

Evaluation process will be used to identify priorities, monitor progress and review outcomes over time. Through ongoing self-reflection and collaborative 

practice, the school aims to strengthen positive outcomes for all pupils and ensure that wellbeing remains central to teaching, learning and school life. 

2. Step 1: Identify Focus 
 

During the 2025–2026 school year, Ratoath Senior National School engaged in a process of school self-evaluation using Looking at Our School 2022: A 

Quality Framework for Primary Schools and Special Schools together with the statements of effective practice outlined in the Wellbeing Policy Statement 

and Framework for Practice (2019). The process supported the school in reviewing current practices relating to wellbeing, inclusion, teaching and 

learning and informed the identification of priorities for ongoing school improvement. 

As a staff team, Ratoath Senior National School identified wellbeing as an important area for ongoing development and improvement within the school 

community. Guided by the Wellbeing Policy Statement and Framework for Practice, it was agreed that the promotion of wellbeing requires a whole-

school approach. As a result, the school recognised the importance of gathering the views and experiences of all stakeholders, including pupils, 

parents/guardians and staff members. 

Evidence was gathered through a variety of collaborative and reflective practices, including In-School Management (ISM) meetings, staff meetings, group 

discussions, digital feedback tools such as Socrative and online questionnaires developed using Google Forms. Drawing on guidance and resources from 

the PDST, NEPS, NCSE and the Department of Education, questionnaires were designed and distributed to all stakeholder groups in December 2025. 

Following the collection of data, the information was carefully reviewed and analysed in order to identify strengths, areas for development and priorities 

for improvement. Judgements were then formed based on the evidence gathered throughout the consultation process. 



As part of the self-evaluation process, the school also reflected on aspects of Teaching and Learning, Leadership and Management to identify effective 

wellbeing practices and areas requiring further development in support of the Wellbeing Policy Statement and Framework for Practice.  

 

Focus areas identified: 

Classroom Environment 

 

 Teaching and Learning 

 Inclusion and Access to Learning 

 Universal Design for Learning (UDL) 

 Wellbeing and Regulation 

 Learner Voice and Participation 

Evidence was gathered through: 

 Pupil Questionnaire – Classroom Environment 

 Parent Questionnaire – SSE & Learning Environment 

 Teacher Questionnaire – Classroom Environment & Inclusion 

 Staff discussions and reflective meetings 

 Review of classroom practices and supports 

3. Findings 

A. Pupil Voice – Classroom Environment 

 

Strengths: 

 Most pupils reported that the classroom helps them learn well. 

 Pupils indicated that they feel safe, comfortable and supported. 

 Clear routines and organised spaces support learning. 

 Calm areas and visual supports were identified as helpful. 

 

Areas for Development: 



 Quiet or regulation spaces are not consistently available. 

 Greater flexibility in how pupils work or sit is needed. 

 Pupils would like greater opportunities to contribute ideas about classroom design. 

 

B. Parent Voice – Learning Environment & Inclusion 

 

Strengths: 

 Parents expressed confidence in the school’s inclusive ethos. 

 Children are perceived as safe, respected and supported. 

 Positive feedback was received regarding staff commitment and communication. 

 

Areas for Development: 

 Parents identified a need for more flexible seating and learning spaces. 

 Additional supportive resources and technology were suggested. 

 Parents expressed interest in contributing ideas to school improvement. 

 

C. Teacher Voice – Classroom Environment & Inclusion 

 

Strengths: 

 Teachers reported strong use of visual supports and clear routines. 

 Positive behaviour approaches are consistently used. 

 Teachers demonstrated strong awareness of pupil wellbeing and regulation needs. 

 Teachers showed commitment to reflective and inclusive practice. 

 

 

 

Areas for Development: 

 Need for more consistent calm and sensory-friendly spaces. 



 Greater flexibility in classroom layout is required. 

 Additional CPD and shared practice around UDL was identified. 

 Some variability between classrooms was acknowledged. 

 

Evidence gathered through pupil, parent and teacher consultation indicates that a positive, inclusive and supportive learning environment is well 

established across the school. This reflects strong alignment with the Wellbeing Policy Statement and Framework for Practice, particularly in relation to 

learner outcomes and learner experiences. 

Pupils report that they: 

 experience classrooms as safe, supportive and conducive to learning  

 are motivated and engaged in their learning  

 benefit from positive relationships with teachers and peers  

 are developing skills that support collaboration, participation and lifelong learning  

These findings indicate that learner wellbeing and engagement are well supported in current practice. 

However, pupil feedback also indicates that: 

 opportunities for learner voice and participation in classroom decision-making are emerging but not yet consistent  

 access to calm, sensory and regulation spaces is inconsistent across settings  

 there is a need for increased learner choice in how tasks are completed and learning environments are used  

 

Teaching and Learning (Inclusive Practice and UDL) 

Evidence indicates that effective teaching and learning practices are well established in many classrooms, particularly in relation to structure, classroom 

management and supportive relationships. 

Strengths identified include: 

 consistent use of clear routines and classroom organisation  

 effective use of visual supports and structured teaching approaches  

 evidence of positive behaviour for learning approaches  



 teachers demonstrating commitment to supporting pupil wellbeing and engagement  

These practices contribute positively to inclusive learning environments and pupil participation. 

However, analysis indicates that: 

 the implementation of Universal Design for Learning (UDL) is at an emerging stage of development. 

 there is variation in the provision of learner choice and differentiated learning approaches across classrooms  

 the availability of flexible seating and adaptable learning environments is inconsistent  

 further development is required in relation to consistency of inclusive practice across the school  

 

Leadership, Culture and School Improvement 

Evidence indicates that leadership for wellbeing and inclusion is well established and effectively supports school development. A strong culture of 

reflection and improvement is evident, supported by structured School Self-Evaluation processes and engagement with stakeholders. 

Strengths include: 

 a clear commitment to inclusion, wellbeing and continuous improvement  

 effective use of evidence-informed decision-making through consultation with pupils, parents and staff  

 engagement in collaborative school self-evaluation and reflective practice  

 positive relationships with parents and a willingness to engage in school improvement processes  

These findings demonstrate that wellbeing is prioritised at a whole-school level and embedded within school culture. 

Areas requiring further development include: 

 strengthening and embedding pupil voice in decision-making processes  

 ensuring greater consistency in inclusive practice and UDL implementation across all classrooms  

 further development of whole-school approaches to regulation supports and sensory environments  

 

 

Overall Evaluation of Findings 



Overall, the evidence indicates that high-quality, inclusive and supportive practice is well established in Ratoath Senior National School, particularly in 

relation to relationships, wellbeing and classroom organisation. 

However, the evaluation also identifies that: 

 Universal Design for Learning (UDL) is at an emerging stage of implementation. Continued Professional Development in this area is required 

through training, collaboration, modelling and the sharing of good practice. 

 consistency of inclusive classroom environments requires further development  

 learner voice and learner choice are areas requiring strengthening  

 regulation supports and sensory-friendly environments require further systemisation  

These priorities will inform targeted actions under the School Improvement Plan 2025–2026, with a focus on strengthening inclusion, wellbeing, learner 

engagement and consistency of practice across the school. 

4. Key Themes Linked to SSE Domains 
 

The school has identified the development of inclusive, flexible classroom environments and the consistent implementation of Universal Design for 

Learning (UDL) principles as a priority area to support pupil engagement, wellbeing and learning outcomes. 

This focus aligns with the following School Self-Evaluation Framework (SEF) domains: 

 Domain 2: Learner Experiences  

 Domain 3: Teachers’ Individual Practice  

 Domain 4: Teachers’ Collective/Collaborative Practice  

 Domain 5: School Culture and Environment 

SSE Domain Evidence from Questionnaires 
Teaching & Learning Need for increased learner choice, flexible approaches and engagement. 
Inclusion Supports are present but not consistent across all classrooms. 
Wellbeing Strong focus on safety and care; regulation spaces require development. 
Leadership & Management Staff and parents are open to collaboration and shared improvement. 
Learner Voice Pupils want greater involvement in shaping their learning spaces. 

5. Priority Areas for Improvement 
 



 Consistency of inclusive classroom environments 

 Increased learner choice and flexibility 

 Systematic implementation of UDL principles 

 Enhanced regulation and wellbeing supports 

 Greater pupil voice in classroom design 

 

The following guidance documents and resources also informed the school’s self-evaluation process and improvement planning: 

 SSE Next Steps: Sept 2022-June 2026 including Circular 0056/2022 

 School Self-Evaluation-Guidelines for Primary Schools-Inspectorate Guidelines for Schools 

 Oide: Implementation of the SSE Process  

 Preparation for Teaching and Learning – Guidance for All Primary and Special Schools. 

 Digital Strategy for Schools to 2027 

 Participation Framework: National Framework for Children and Young People’s Participation in Decision Making 

 NCSE Relate: A Regulation-First Approach to Reframing Behaviour and Supporting Student Engagement and Participation  

 NCSE Classroom Sensory Screening Tool  

 NCSE The Physical Classroom Environment: Creating Universal Learning Spaces  

These documents supported reflection on inclusive practice, classroom environments, pupil wellbeing, regulation, learner engagement and the 

implementation of Universal Design for Learning (UDL) principles throughout the school. 

 

 

 

6. School Improvement Plan 2025–2026 
 



SSE Target 1: Inclusive Classroom Environments 

 

SMART Target: By June 2026, all classrooms will implement a consistent set of inclusive environmental supports (calm space, visual supports and 

flexible seating options), ensuring that at least 90% of pupils report that their classroom helps them learn and feel calm. 

Actions Who is Responsible? Timeframe Success Criteria Review Methods 
CPD: NCSE Relate Training 
Classroom Audits 
Pupil voice activities 
Collaborative planning 

Principal, ISM Team, Class 
Teachers, SSE Team 

Sept 2025 – June 2026 Improved engagement and 
increased positive survey 
responses 

Observation, surveys, 
planning review and staff 
reflection 

 

 

SSE Target 2: Learner Choice & Engagement (UDL) 

SMART Target: By June 2026, teachers will plan lessons that provide at least two options for how pupils engage with tasks in literacy and numeracy, as 

evidenced through planning and pupil feedback. 

Actions Who is Responsible? Timeframe Success Criteria Review Methods 
CPD: NCSE Relate Training 
CPD: Select IT Training to 
build teacher confidence 
with regard to the use of 
school iPads and 
Chromebooks. 
Collaborative planning- 
sharing of good 
practice/teacher modelling 
tools for UDL and Plus One 
Approach. 

Principal, ISM Team, Class 
Teachers, SSE Team 

January 2026 – June 2026 Improved engagement and 
increased positive survey 
responses from teachers 
and students 

Observation, surveys, 
planning review and staff 
reflection 

 

 

SSE Target 3: Pupil Voice in Classroom Design 

SMART Target: By June 2026, pupils in all classes will have at least one structured opportunity per term to contribute feedback on their classroom 

environment. 

Actions Who is Responsible? Timeframe Success Criteria Review Methods 



CPD; NCSE Relate Training, 
Classroom Audits, pupil 
voice activities, 
collaborative planning 

Principal, ISM Team, Class 
Teachers, SSE Team 

Sept 2025 – June 2026 Improved engagement and 
increased positive survey 
responses 

Observation, surveys, 
planning review and staff 
reflection 

 

7. Overall SSE Evaluation Statement 
 

Questionnaire data from pupils, parents and staff indicates that the school provides a positive, welcoming and supportive classroom environment. Strong 

inclusive practices are evident throughout the school community. However, analysis highlights a need for greater consistency, increased learner choice 

and a more systematic implementation of Universal Design for Learning (UDL) principles across all classrooms. 

 

These findings will inform targeted SSE actions focused on enhancing inclusion, wellbeing, engagement and learner voice for all pupils 

8. Monitoring and Review 
 

Strategies and Approaches Who is Responsible? Additional Information 
Feedback at staff meetings SSE Team and Principal Included on all staff meeting agendas 
Classroom observations Principal and ISM Team Focus on inclusive environments and UDL 
Pupil/Teacher surveys Class Teachers/SSE Team Completed each term 
Planning review Postholder for Wellbeing and ICT Review evidence of learner choice and 

differentiation 
 

 

This document was approved by the Board of Management of Ratoath Senior National School on May 25th 2026. It is subject to ongoing change 

and review 

 

 


